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Session 6 Job Interview and Career  

Roles and Qualities that Interviewers look for and characteristics to avoid:  

 

Visionary    

Wisdom Natural Inclination   

Discernment Judgment  

Faith  Presumption  

Discretion Simplemindedness  

Benevolence Selfishness   

Creativity Underachievement   

Enthusiasm  Apathy   

   

Teacher    

Self-control Self-indulgence  

Reverence Disrespect  

Diligence Slothfulness  

Thoroughness Incompleteness  

Dependability  Inconsistency   

Security Anxiety  

Patience Restlessness  

   

Server   

Alertness  Unawareness  

Hospitality  Loneliness   

Generosity  Stinginess  

Joyfulness Self-pity  

Flexibility  Resistance  

Availability Self-centeredness  

Endurance  Giving up   

   

Organizer    

Orderliness Disorganization   

Initiative Unresponsiveness  

Responsibility Unreliability  

Humility Pride  

Decisiveness Double mindedness  

Determination Faintheartedness   

Loyalty  Unfaithfulness   

   

Mediator   

Attentiveness Unconcern   

Sensitivity Callousness  

Justice Fairness  

Compassion Indifference  

Gentleness Harshness  

Deference Rudeness  

Meekness Anger   

 

 

 

  



Idealist    

Truthfulness Deception  

Obedience Willfulness  

Sincerity Hypocrisy  

Virtue Impurity   

Boldness Fearfulness  

Forgiveness Rejection  

Persuasiveness Contention  

   

Provider    

Resourcefulness Wastefulness  

Thriftiness Extravagance   

Contentment Covetousness  

Punctuality Tardiness  

Tolerance Prejudice  

Cautiousness Rashness  

Gratefulness Ungratefulness   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Background information: 

 Informational interview 

 



 
  



 
 



  



 Business Etiquette  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Basic Tips on Steps Leading up to an Interview: 

Before Interview  

1. Preparing a resume, CV (curriculum vitae), cover letter 

 Good resumes are no more than 2 pages long 

 

 Contact information, education, followed by work experience  

 

2. Choosing references 

Ask permission before listing as references 

Phone calls to references and/or request letters of recommendations 

3. The job application 

Collect information beforehand before completing job applications.  

4. Planning for the interview 

 Think about why you want the job, why you left your last jobs, and strengths and weaknesses 

(possible questions on the interview).  

 Applicants should think about how the jobs will help them reach their career goals.  

 

5. Practice interview 

 Practice, practice, practice!  

 Mock Trail with a friend or family member and have them give you constructive feedback. 

 

6. Make checklist for things to bring to an interview 

 Carry papers in a folder or briefcase. 

 Bring several copies of resumes. 

 Samples of previous work, license (if applicable). 

 Bring pens and notepads to take notes. 

 

7. Appearance 

 Wear a suit or dress 

 Try not to wear brightly colored clothes  

 Try on your clothes beforehand 

 

8. Making good impression 

 Go to interviews alone 

 Arrive on time  

 Bring all the information they need 

 

During Interview  

The actual interview: 

Body language: 

o No folded arms 

o Good eye contact 

o Sit up straight  

o Relax their hands 

o Shake hands when they meet and thank interviewers at the end  

After Interview 

 Contact the interviewers about a week after the interviews: following up 

 Send letter (a day or two after the interview) or call (a week later) 

 

 

 



Culture Corner: Job/interview and Career  

 



 
 

Session 7 Campus/Community Life  
Getting the Message Across: 
 

 -         

In interpersonal communication, an I-message or I-statement is an assertion about the feelings, beliefs, values 

etc. of the person speaking, generally expressed as a sentence beginning with the word "I", and is contrasted 

with a "you-message", which often begins with the word "you" and focuses on the person spoken to. Thomas 

Gordon coined the term "I message" in the 1960s while doing play therapy with children. He added the concept 

to his book for parents, P.E.T.: Parent Effectiveness Training (1970). 

I-messages are often used with the intent to be assertive without putting the listener on the defensive. They are 

also used to take ownership for one's feelings rather than implying that they are caused by another person. An 

example of this would be to say: "I really am getting backed up on my work since I don't have the financial 

report yet," rather than: "you didn't finish the financial report on time!" (The latter is an example of a "you-

statement"). 

I-messages or I-statements can also be used in constructive criticism. For instance, one might say, "I had to read 

that section of your paper three times before I understood it," rather than, "This section is worded in a really 

confusing way," or "You need to learn how to word a paper more clearly." The former comment leaves open the 

possibility that the fault lies with the giver of the criticism. According to the Conflict Resolution Network, I-

statements are a dispute resolution conversation opener that can be used to state how one sees things and how 

one would like things to be, without using inflaming language. 

 

http://en.wikipedia.org/wiki/Thomas_Gordon_(psychologist)
http://en.wikipedia.org/wiki/Thomas_Gordon_(psychologist)
http://en.wikipedia.org/wiki/Dispute_resolution
http://en.wikipedia.org/wiki/Conversation_opener


I-message construction 

While the underlying rationale and approach to I-messages is similar in various systems, there are both three-

part and four-part models for constructing I-messages. A three-part model is proposed by the University of 

Tennessee Family & Consumer Sciences for improving communication with children: 

1. I feel... (Insert feeling word) 

2. when... (tell what caused the feeling). 

3. I would like... (tell what you want to happen instead). 

According to Hope E. Morrow, a common pitfall in I-statement construction is using phrases like "I feel that..." 

or "I like that..." which typically express an opinion or judgment. Morrow favors following "I feel..." with a 

feeling such as "sad," "angry," etc. 

Gordon advises that to use an I-message successfully, there should be congruence between the words one is 

using and one's affect, tone of voice, facial expression and body language. Gordon also describes a 3-part I-

message, called a "confrontive" I-message, with the following parts: 

▪ non-blameful description of the listener's behavior 

▪ the effect of that behavior on the speaker 

▪ the speaker's feelings about that effect 

He describes the I-message as an appeal for help from the other person, and states that the other person is more 

likely to respond positively when the message is presented in that way. 

Conflict resolution 

If an "I" message contains "you-messages", it can be problematic in conflict situations. For example: "I feel..., 

when you..., and I want you to..." This can put the receiver of the statement on the defensive. In a dispute, use of 

a phrase that begins with "I want" may encourage the parties to engage in positional problem solving. This may 

make conflicts more difficult to resolve. An "interest-based" approach to conflict resolution suggests using 

statements that reflect why the individual wants something. 

The goals of an "I" message in an interest-based approach: 

▪ to avoid using "you" statements that will escalate the conflict 

▪ to respond in a way that will de-escalate the conflict 

▪ to identify feelings 

▪ to identify behaviors that are causing the conflict 

▪ to help individuals resolve the present conflict and/or prevent future conflicts. 

The Ohio Commission of Dispute Resolution and Conflict Management summarized this approach as follows: 

"A sender of a message can use a statement that begins with 'I' and expresses the sender's feelings, identifies the 

unwanted behavior, and indicates a willingness to resolve the dispute, without using 'you' statements or 

engaging in positional problem solving. 

The Commission proposed a four-part I-message: 

1. “  f  l lik ___ (t kin  r  pon ibility for on '  own f  lin  ) 

2. “  don't lik  it wh n__ ” ( t tin  th  b h vior th t i    probl  ) 

3. “b c u  ____” (wh t it i   bout th  b h vior or it  con  qu nc   th t on  obj ct  to) 

“C n w  work thi  out to  th r?” (b  op n to workin  on th  probl   to  th r).  

 

 

 

 

 

 

 

http://en.wikipedia.org/wiki/Tone_of_voice
http://en.wikipedia.org/wiki/Facial_expression
http://en.wikipedia.org/wiki/Body_language


 

Session 8 Freedom  

 

Culture Corner  

 

 
 



 
 



 
 

 

 

 

 

 

 



Righteous Resistance and Martin Luther King, Jr. 

John C. Raines  

The first time that I met a survivor of the Holocaust was in the summer of 1964 in Hattiesburg, 

Mississippi. The Civil Rights Bill had recently been passed by Congress, and, along with other students 

from the North, I was in Mississippi helping blacks register to vote. 

 t w  , by virtu lly  v ryon ’  r ckonin ,      n  nd vicious time. The Ku Klux Klan and White 

Citizens Councils did their dirty work unhindered by police restraint. Earlier that summer three civil 

rights workers had been murdered: a local black, James Chaney, and two young Jewish men from New 

York, Andrew Goodman and Michael Schwerner, had been shot, crushed by a bulldozer and then buried 

under a dam in Philadelphia, Mississippi. Local whites were either furious with us, calling us 

“co  uni t ”  nd “out id    it tor ,” or, if  or  f vor bl , t rrifi d into  il nce and avoidance. Time 

 nd    in w  would  ppro ch loc l whit  cl r y  n, only to b  tr  t d    if w  didn’t  xi t. 

The only exception to this pattern was the head of the music department at what was then the all-white 

University of Southern Mississippi. He invited a group of us civil rights workers to his home one 

evening, where perhaps a dozen other white sympathizers were gathered. They were all frightened. If it 

became known that they had met with us, they faced certain social ostracism, and perhaps even the loss 

of their jobs. That was especially true for our host, who was Jewish and spoke with a thick German 

accent. His university administration was highly politicized and terrified of local reprisal. I asked him 

why he was taking such a risk. His reply w   bri f,  nd d v  t tin : “You    ,   co   fro  Au chwitz.” 

Whether they were learned 40 years ago in Warsaw, or 20 years ago along the hot and dusty roads of 

Mississippi, Alabama and Georgia, the lessons of righteous resistance are universal. They belong not to 

one but to all people who struggle for their dignity. Among the resisters of our own time and place, one 

name stands out above all the rest -- M rtin Luth r Kin , Jr. A  Kin  wrot  in hi  f  ou  “L tt r fro  

Bir in h   J il”: “ nju tic   nywh r  is a threat to justice everywhere. We are caught in an 

inescapable network of mutuality, tied in a single garment of destiny. What affects one directly, affects 

 ll indir ctly.” Kin ’  word   nd  ction  t  ch u  inv luable lessons about resistance. 

[…] 

But powerlessness also can lead to lack of clarity. The terrible temptation for the powerless is to believe 

what the oppressors say about them -- to think of th    lv      “du b,” “w  k”  nd “l zy.” Th  

corruption of powerlessness is that the oppressed may come to envy and seek to emulate the oppressor, 

dr   in  of  o  d y t kin  th  oppr   or’  pl c . 

When this happens a terrible silence and isolation opens up among the powerless. Dreaming of 

becoming like the mighty, they fear and flee the wounds of their oppressed fellows, because those 

wounds remind them of their own degradation. The deepest and most devastating injury of oppression is 

that it produces mute suffering -- suffering that cannot even name its own situation, cannot cry out, 

cannot say how things really are, cannot protest. 

[…] 

 t’  not difficult to  il nc     ood   n. But it i  v ry difficult to  il nc     ood   n’  dr   , b c u   it 

b co    th  dr    of oth r . You c n kill  ood p opl , but you c n’t kill  oodn   . A  Kin  w ll kn w, th  

arm of the moral universe is long, but it bends toward justice. 

 

 



Get On the Bus: The Freedom Riders of 1961 

by TERRY GROSSIn 1961, the Freedom Riders set out for the Deep South to defy Jim Crow laws and call for 

change. They were met by hatred and violence — and local police often refused to intervene. But the Riders' 

efforts transformed the civil rights movement. 

Raymond Arsenault is the author of Freedom Riders: 1961 and the Struggle for Racial Justice. The book details 

how volunteers — both black and white — traveled to Mississippi and Alabama to fight segregation in transit 

systems. 

Despite being backed by recent federal rulings that it was unconstitutional to segregate bus riders, the Freedom 

Riders met with obstinate resistance — as in Birmingham and Montgomery, where white supremacists attacked 

bus depots themselves. 

Additional Background on Jim Crow Laws 

The segregation and disenfranchisement laws known as "Jim Crow" represented 

a formal, codified system of racial apartheid that dominated the American South 

for three quarters of a century beginning in the 1890s. The laws affected almost 

every aspect of daily life, mandating segregation of schools, parks, libraries, 

drinking fountains, restrooms, buses, trains, and restaurants. "Whites Only" and 

"Colored" signs were constant reminders of the enforced racial order. 

Signs such as "Colored Waiting Room" constantly reminded travelers of the enforced racial order. 

In legal theory, blacks received "separate but equal" treatment under the law — in actuality, public facilities for 

blacks were nearly always inferior to those for whites, when they existed at all. In addition, blacks were 

systematically denied the right to vote in most of the rural South through the selective application of literacy 

tests and other racially motivated criteria.    The Jim Crow system was upheld by local government officials 

and reinforced by acts of terror perpetrated by Vigilantes. In 1896, the Supreme Court established the doctrine 

of separate but equal in Plessy v. Ferguson, after a black man in New Orleans attempted to sit in a whites-only 

railway car. 

In 1908, journalist Ray Stannard Baker observed that "no other point of race contact is so much and so bitterly 

discussed among Negroes as the Jim Crow car." As bus travel became widespread in the South over the first 

half of the 20th century, it followed the same pattern. 

"Travel in the segregated South for black people was humiliating," recalled Diane Nash in her interview for 

Freedom Riders. "The very fact that there were separate facilities was to say to black people and white people 

that blacks were so subhuman and so inferior that we could not even use the public facilities that white people 

used." 

Transit was a core component of segregation in the South, as the 1947 Congress of Racial Equality (CORE) 

pamphlet and Bayard Rustin song, "You Don't Have to Ride Jim Crow" attests. Keeping whites and blacks from 

sitting together on a bus, train, or trolley car might seem insignificant, but it was one more link in a system of 

segregation that had to be defended at all times — lest it collapse. Thus transit was a logical point of attack for 

the foes of segregation, in the courtroom and on the buses themselves. 

It would take several decades of legal action and months of nonviolent direct action before these efforts 

achieved their intended result. 

http://www.npr.org/people/2100593/terry-gross
http://www.pbs.org/wgbh/americanexperience/freedomriders/tag/diane-nash


Freedom Writers  

How a Teacher and 150 Teens Used Writing to Change  Themselves and the World Around Them  By 

The Freedom Writers with Erin Gruwell 

The Freedom Writers Diary is the amazing true story of strength, courage, and achievement in the face of 

adversity.  In the fall of 1994, in Room 203 at Woodrow Wilson High School in Long Beach, California, an 

idealistic twenty-four-year-old teacher named Erin Gruwell faced her first group of students, dubbed by the 

administration as "unteachable, at-risk" teenagers.  This group was unlike any she had ever interacted with. 

  The kids took bets on how long their new teacher would last in their classroom.  Then a pivotal event 

changed their lives forever: when a racial caricature of one of the African American students circulated the 

classroom, Erin angrily intercepted the drawing and compared it to a Nazi exaggeration of Jews during the 

Holocaust.  To her amazement, the students responded with puzzled looks.  Erin was appalled to discover that 

not one child in her class knew of the Holocaust and its unspeakable horrors.  When asked how many had 

been shot at, however, all raised their hands, and a battle-scar show-and-tell began that shocked Erin even 

more. 

  Erin Gruwell had touched a nerve, and she ran with it.  Knowing that her students were all too familiar with 

violence, she introduced them to Anne Frank: The Diary of a Young Girl and Zlata's Diary: A Child's Life in 

Sarajevo.  Reluctant at first to read the strange texts, the students of Room 203 soon paralleled their lives to 

those of Anne and Zlata- teenagers also surrounded by violence- and could not believe their intense 

connections to the stories.  Each student began to keep his or her own anonymous diary, recording tormenting 

stories of drug use, struggles with physical and mental abuse, reaction to Erin and her unconventional 

teaching methods.  The results were the foundation of a life-changing, spiritually enriching journey that began 

with a symbolic "toast for change," and has not stopped since. 

  From the moment they named themselves the "Freedom Writers," the students of Room 203 changed from 

a group of apathetic delinquents to a closely knit, motivated family with Erin Gruwell as their guide.  The 

Freedom Writers worked extremely hard to bring their first influences off the page and into their lives, with 

funds raised from a "Read-a-thon for Tolerance" set up by Erin, as well as endless moonlighting jobs that 

Erin worked, they arranged for Miep Gies, the courageous Dutch woman who sheltered the Frank family, to 

visit them in California.  Soon after, Zlata Filipovic responded to the Freedom Writers' many letters inviting 

her to Long Beach, and she spent five days with them, allowing the Freedom Writers to compare notes with 

her.  This reinforced to the Freedom Writers that voices are heard, change is possible, and a difference can be 

made in people through the power of words. 

  The Freedom Writers have since continued to spread their story and message throughout the world.  In 1997 

they held an "Echoes of the Soul" fund-raising concert to help pay for a trip to Washington, D.C., where they 

toured the Holocaust Museum and presented their diary to Secretary of Education Richard Riley.  This trip 

also allowed them to emulate their heroes, the Freedom Riders, by holding a peace march and prayer vigil for 

victims of intolerance at the Washington Monument.  In 1998 they won the Spirit of Anne Frank Award- the 

Freedom Writers traveled to New York to accept the award.  Most recently, in the summer of 1999, one of 

their most far-reaching goals was achieved.  The Freedom Writers and Erin visited Anne Frank's house in 

Amsterdam; the concentration camps Auschwitz, Birkenau, and Chelmno in Poland; and visited Zlata in 

Sarajevo, Bosnia.  Most important all 150 Freedom Writers have graduated from High School and are 

attending college. 

 

 

 

 

 



Session 10 Dreams 

 

 
 

 

 



 

 

 

 
 

 

 

 

 

 

 

 



 
 

 

 

 


